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Wednesday, 24 March 2021

(10.00 am)

LADY SMITH: Good morning and welcome to the next witnesses
in our boarding school case study.

Mr Brown, I think we have both witnesses ready, is
that right?

MR BROWN: My Lady, we do. We have two witnesses this
morning speaking to Loretto School. We have the
headmaster, Dr Graham Hawley, who is here in person, and
we also have the chairman of the board,

Peter McCutcheon, who is online, just as we did with the
SSSC last week.

LADY SMITH: Yes.

MR BROWN: The technology is working, I have spoken briefly
with Peter McCutcheon, and it is a matter for
your Ladyship, but perhaps if he could be sworn in first
and then we can introduce Dr Hawley.

LADY SMITH: I can do that.

Mr McCutcheon, good morning. Can you hear and see
me?

THE WITNESS: Yes, my Lady, good morning.

LADY SMITH: What I would like to start by doing, if that is
all right with you, 1is swearing you in. And then I will
bring Dr Hawley in, and then we will move to both of you

helping us with the evidence you have for today.
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Could I ask you to raise your right hand and repeat
after me.
MR PETER MCCUTCHEON (sworn)
(Via video link)

LADY SMITH: Thank you. Just before Dr Hawley comes in,
could you tell me how you would like me to address you.
I am happy to use Mr McCutcheon if you want that, or
Peter if you prefer. It's your choice.

THE WITNESS: I think, my Lady, Peter would be absolutely
fine.

LADY SMITH: Thank you.

Could we have Dr Hawley. (Pause) .
Good morning. Could we begin by you taking an oath,
please.
DR GRAHAM HAWLEY (sworn)

LADY SMITH: Please sit down and make yourself comfortable.
Dr Hawley, before we turn to your evidence, let me sort
out one practical thing. How would I like me to address
you? I am happy to use Dr Hawley or Graham.

THE WITNESS: It's the school holidays so Graham will be
preferable.

LADY SMITH: That will work for me. Let me reassure you --
I see you have got your notes. Feel free to refer to
them if it helps you. This is not a memory test, it is

more important that you feel you have given the evidence
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you want to give accurately.

The red folder has documentation relating to the
school in it that you have helped us with but you will
also see documents coming up on screen, SO you may or
may not need to refer to the red folder, but if hard
copy suits you better, feel free to do that.

Unless you have any questions, I will hand over to

Mr Brown.

THE WITNESS: Thank you.

LADY SMITH: Mr Brown.

Questions from MR BROWN

MR BROWN: Gentlemen, gocod morning. I think you have been

following proceedings remotely since last week, and you
followed proceedings yesterday with Helen Harrison of
Fettes so I think you will have a sense of what is
coming, because obviously in terms of scene-setting the
various schools that the Inquiry is looking into in
particular, obviously we have to go through the same
process, but obviously it will be different to reflect
the specialities of Loretto, but apologies if you think
it is somewhat repetitive.

In the same vein, can I acknowledge at the outset
that, as with all the other schools, you provided
responses in 2017 for Loretto to essentially

a questionnaire with parts A to D about the background
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of the school, its policies and procedures, how it
responded to the suggestion of past abuse, and also
detailing episodes of abuse that the schools were aware
of. That, as we see from the document itself, involved
clearly a great deal of work on the part of a number of
people at the school and going through a great deal of
school documentation. It's a laborious process and I am
very grateful to you.

We have all the details, we will touch upon some of
them, but this is not a memory test and we don't need to
revisit things that you have already told us. But I do
emphasise how grateful -- because it is a very full
response that was provided, and that was extremely
helpful.

One other preliminary matter, and again I think this
you will have seen with Fettes, on Friday we heard from
the GTCS who gave figures about apparent numbers of
unregistered teachers in terms of GTCS given the
timescale of having to be registered by 1 June.

Do you have any comments, Graham, about what was

sald numbers-wise so far as Loretto is concerned?

DR HAWLEY: Yes, I do. I raised an eyebrow when I heard

those numbers because I knew they were inaccurate based
on the work that we have done with GTCS since around

2017. At the same time I knew that GTCS would be
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accurately recording the data that is in their
possession. So there was a puzzle there that has been
solved over the weekend, I can give you details if you
like either orally or in writing, but as far as the
situation is concerned for Loretto, we have all our
teachers registered with the GTCS, we have one teacher
who is completing his university course in May, so we
will have full compliance with GTCS registration by

1 June as we are required.

Q. So essentially mirroring what we heard yesterday from
Fettes?

DR HAWLEY: Yes, indeed.

Q. Thank you very much indeed.

LADY SMITH: Do you want to, for completeness, tell me what
the position is with PVG checks?

DR HAWLEY: The PVG checks -- every member of staff, this is
more than just teachers. Anyone who is working at the
school is PVG-checked.

LADY SMITH: That was said in evidence at the end of last
week. Both the GTCS and I think others referred to
that. It was perhaps unfortunate that some publicity at
the weekend didn't make that point and focused only on
GTCS registration, not appreciating that PVG checks,
which are so fundamental, had all been carried out on

all the teachers that were being referred to.
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DR HAWLEY: Absolutely. I think from my point of view the

process, unravelling that issue, being confident that
our teachers were registered, GTCS faithfully
reproducing the numbers that they had, did indicate
perhaps not necessarily a flaw in the system but

a vagary in the system which I think together GTCS, the

Registrar, us, can probably make a little bit smoother.

LADY SMITH: Thank you.

MR BROWN: I am obliged, my Lady.

Yesterday we also heard from Fettes they are
celebrating their 150th year, which was the source of
much pride. I think it is fair to say Loretto has
a book called "Loretto One-Fifty" which was published in
1980 and reflects the fact that Loretto celebrated its
150th anniversary in 1977 and began life in 1827, is

that correct?

DR HAWLEY: That is right, so we are not too far off 200.

Q.

Yes. Loretto, I think, was the first boarding school,

is that correct?

DR HAWLEY: That is correct.

Q.

Initially it started life primarily as a day school for
the first couple of years but the then leaders of the
school felt that boarding was the way forward, and
obviously it has grown since then in terms of the

numbers, and we have various documents which we can put



on screen. If we look at document LOR.001.001.0136 at
page 26. Is that appearing in front of you?

DR HAWLEY: It is, thank you.

Q. Are you seeing that too, Peter?

MR MCCUTCHEON: Yes, I am. Thank you.

Q. I am obliged.
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This is from your part A document, and we see in
terms of the number of boarders mid-way down the page.
In 2009 to 2014 the numbers, roughly speaking, are in
the 250 mark with variations up and down. Going to the
previous page, page 25, which looks more historically
over the period the Inquiry is looking at from 1930
onwards, there is a very useful breakdown of which
boarding houses were in operation, and that is obviously
something that has been fluid over time. Some,
we understand, have been converted into school
classrooms, new ones have been built, some have gone out
of use.

Looking at the numbers generally, I know you have
said in papers the Loretto register indicates that since
1930 approximately 5,550 children have attended the
school. In terms of the boarding component, is that
something that, looking since 2014, has been declining

or is it remaining very strategic?

DR HAWLEY: It has declined a little bit, not a huge amount.
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I think it has always been somewhere in the region --
which when I say "always", in the more recent past it
has been in the region of 55 to 60% of the school roll.
From your perspective as provider of boarding, is
boarding going out of fashion at all, or is it still as

popular as it has always been, from your experience?

DR HAWLEY: I think the markets have changed, I think we

notice considerably fewer younger boarders. So at
Loretto, and I think this is probably mirrored
throughout the UK, that a greater number of children
board as they go through the school. So we have
relatively few boarders in our youngest year. By the
time they reach the sixth form probably 90% of the
children are boarding. So even those who may live with
their families within quarter of a mile of the school
choose to board, which probably reflects a growing
independence on their part. I think, for parents, there
is often a sense of using sixth form boarding as a step
towards university.

The other thing we know is that obviously, I think like
many schools, initially Loretto was a boys' school, but

it became progressively co-educational, is that correct?

DR HAWLEY: Indeed, yes.

I think, as your report makes clear, in 1981 female

boarders were admitted in sixth form, and by 1995
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Loretto was fully co-educational?

DR HAWLEY: That is right.

Q.

Is there a distinction between male and female boarders?

Are there more boys or more girls?

DR HAWLEY: ©No, we have pretty much a straight split.

Q.

We will move on to the school itself physically in
a moment. Obviously there are two of you and you both
have particular things to bring to today's evidence and
reflects your different roles. Sorry, if we just go
over that now starting with you, Graham.

You are obviously the headmaster of Loretto. You

have been in post for how long?

DR HAWLEY: Since 2014.

Q.

I think prior to that though, obviously you have been in
education for most of your adult life, not all of it,
and am I right in saying that after your university
career you started teaching at a school in Sussex,

Ardingly?

DR HAWLEY: That is right.

Q.

That is a boarding school?

DR HAWLEY: Yes.

Q.

In that school you held positions as assistant master,

presumably at the outset of your teaching career?

DR HAWLEY: That is right.

Q.

And then you became a senior boarding housemaster?
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DR HAWLEY: That is correct.

Q. We will return to your experience of the boarding
sector. That is from 1996 to 2004 at Ardingly, and then
progression through other schools?

DR HAWLEY: Yes.

Q. Again boarding schools?

DR HAWLEY: From Ardingly I moved to Warwick School in the
Midlands which was largely a boys' independent school,
largely a day school. It had one small boarding house
with around 35 children out of a school roll of nearly
1200, so it was more of a day school.

Q. And then after that I think you went to Kelly College?

DR HAWLEY: I went to Kelly down in the South West of

England. I was there for six years. That school -- one
of the last things I did when I was there -- merged with
a prep school. It has been renamed to

Mount Kelly School, that's its current name.

Q. Is that Tavistock?

DR HAWLEY: That is Tavistock, yes.

Q. And then obviously progressing on to Loretto. Was Kelly
or Mount Kelly boarding as well?

DR HAWLEY: Yes, not dissimilar to Loretto in terms of both
boarding and day with a broadly similar make-up.

Q. Thank you.

Peter, if I can turn to you. Obviously you are here
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as the Chair of the Board of Governors of Loretto.
I should say again -- her Ladyship will see this in due
course -- that helpfully the school has produced updated
material recently in terms of I think some of the
matters that we will be considering in the applicant
phase which will be more usefully considered at that
stage. But included in that was your experience as
a pupil at Loretto, a three-page account, and that will
be reflected in due course at the applicant stage,
Peter.

Obviously you started life at Loretto, which I think
it is fair to say you enjoyed. Thereafter you had
a career in the Army, is that correct?

MR MCCUTCHEON: Yes, I started my career at the end
of August in 1984, and I left the Army on February, 29,
2012.

Q. 2012. 1In terms of your appointment as Chair of the
Board of Governors, I think that toock place in 2017, is
that right?

MR MCCUTCHEON: Yes, in June 2017.

Q. Had you been a governor, simply a governor, prior to
that or had you been invelved in the school at all?

MR MCCUTCHEON: I had not been a governor. My involvement
in the school prior to me becoming Chair really was as

a member of the Lorettonian Society, our society for our
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former pupils, and prior to becoming Chair I had a year
as the president of that society. It is a one-year
tennEs.
Okay. We will come back, if we may, under a chapter of
governance, to discuss how you came to be appointed, the
processes that were put in place, and what had
previously gone before, which you may be better placed
to talk about although I am sure Graham can add input.
Can I just say in that regard, you are here -- in
ordinary course, you would be here sitting together. If
one of you thinks the other can add something or that
the other is better placed to answer a question, please

simply say so.

MR MCCUTCHEON: Yes.

Q.

Thank you. Could we then please look at just a couple
of images to scene-set. The first is photograph
INQ-0000000356, and that obviously is Pinkie House. Is

that the original building or ...?

DR HAWLEY: Yes, it is. On the far right-hand side there is

a more modern extension that is not entirely in keeping
with the rest of the building.

I wouldn't like to say that. The original building
obviously is of its time and it has been added to. 1Is
it fair to say that perhaps sums up the way Loretto,

over almost 200 years, has grown progressively? It will
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have started, as we know, with a relatively small number
of pupils but it has grown over the years, and buildings
to accommodate that growth have had to be put up in

different places?

DR HAWLEY: It does. It is worth saying that whilst the

house there, Pinkie, is in its original form with
extensions, that is not where the school was founded.
So the school is located on two campuses separated by
the Linkfield Road, the high road that goes through
Musselburgh, and the original school campus is on the
other side of the road. Then it was in the early 50s
that the school was expanding, and Pinkie House as we
see it now was purchased for the school. And then as
the expansion continued on the left-hand side of the
photograph you can see a white building, that is
Hope House that is currently a boys' boarding house.
So what we are looking at in the picture is in fact
part of the expansion. So whilst Pinkie House is the
oldest building on campus, it is actually not the

original building.

LADY SMITH: As a matter of interest, how old is

Pinkie House?

DR HAWLEY: It dates back to the 16th century.
LADY SMITH: It certainly looks it.

MR BROWN: Could we look please at another image which is

i3
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INQ-0000000360, page 2, please. This has been lifted
from a Loretto publication but I think makes the point

that the campus is spread out.

DR HAWLEY: That is absolutely right. ©On the right-hand

side of the screen, almost the two furthest right
labels, we have Schoolhouse, the dining hall. That area
was the original school building. And then the previous
photograph that we saw you can see is to the left-hand
side, as we look at it, of Linkfield Road. But
absolutely, so absolutely correct in terms of gradual
expansion. So that at the top, the north end of the
picture we have Balcarres House and Holm House, those
were purchased over the years, they are currently girls'
boarding houses. And then, as I said, around about 1953
I think was the first time the school moved into

Pinkie House, and then subsequently Hope House and

Seton House, boys' boarding, were built.

And then I think at the upper side, obviously we can see
there is two sides of a road, and there is marked

a pedestrian tunnel to link the two. Is that still in

use?

DR HAWLEY: It is. It's a wonderful access to have.

Linkfield Road gets busier and busier, and because the
children are frequently moving from one side to the

other, so all the boys' boarding is on the Pinkie
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campus, so they will frequently be there, girls will
come across to use the astroturf and various other
facilities. There is a lot of traffic, human traffic if
you like, pupils moving, and the pedestrian tunnel just
keeps them safe.

Then I think on the other side of the River Esk we see
there is what is known as Nippers, the junior school.

It is on a distinct campus, separate from the second

upper school, if you like?

DR HAWLEY: Yes, that is right. It is about an 8-minute

Q.

walk from one campus to the other. I think it works
well, because the Nippers has its own distinctive feel.
The original building was a residence in the past, and
therefore it is not set up as a modern school. It is
quite quirky in terms of its layout. The classrooms are
necessarily small, but it is just the way they were
built, and I think the Nippers has its own character as
a result.

When did it open as a junior school, do you know?

DR HAWLEY: I don't know, but the chairman may.

MR MCCUTCHEON: I don't have it at my fingertips but I will

find out.
I am sure it's in your return. I don't have it at my
fingertips either, this detail. Can you say this: was

it post-war or pre-war?

15
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DR HAWLEY: I think it was pre-war.

MR MCCUTCHEON: Pre-war. I am just looking
papers to see if I can find the date.

Q. Yes, absolutely. (Pause) .

MR MCCUTCHEON: Sorry, I don't have it.

Q. It's a detail we can find for ourselves.

through the

The striking thing is that the campus is well spread

out and, as you have said, involves moving from one area

to another. By the sounds of things, as things

currently stand, there is —-- I don't use the word

pejoratively -- segregation as between boys' boarding

houses in one area and girls' in another.

Presumably that is, I think we know
return, something that has changed over
has shifted as between one building and
fair, or has there always been, in your
a split between boys and girls in terms

DR HAWLEY: Certainly in my time, and Peter
comment on how the houses were arranged

a pupil. Certainly, in my time, girls'

this from your
time, the use
another, is that
experience,

of campus?

may want to

when he was

boarding has

been in Balcarres and Holm Houses, so just to the south

of the River Esk as we see it on the picture.

Q. By the sports hall?

DR HAWLEY: By the sports hall. And then the boys we have

in Seton House, which is just to the right of the blue

16
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Q.

astroturf at the bottom of the picture as we see it, has
had our junior boarders. And then Hope House and

Pinkie House is the accommodation for our sixth form
boarders. But I know historically, and Peter may
comment here, we used to have boarders in Schoolhouse,
that is the original building to the right of the
diagram as we see it.

Yes. What about Nippers and boarding?

LADY SMITH: If we are talking about Nippers and when it was

first junior boys' boarding, I think you have told us
that North Esk Lodge, which is where Nippers is or was,
I think, opened in 1891 as a boys' boarding house for
junior boys' boarding, and then Newfield House in 1892,
also for junior boys' boarding, so that is long

before -- certainly long before the First World War and
even longer before the Second World War, although long

after the school was founded.

DR HAWLEY: So certainly there was Nipper boarding, and most

of that -- again, Peter may well want to comment --

we haven't had separate Nipper boarders in my time, but
I believe they were accommodated in what is now labelled
the Nursery, just to the north of the river by the

footbridge.

LADY SMITH: Thank you, Mr Brown. I interrupted you.

MR BROWN: No, I am very much obliged, my Lady. I was

17
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looking for the word "Nippers" and of course ... I am
obliged.

If we could go back to document LOR.001.001.0136 and
page 20, this is looking at the past under the general
heading "Establishment":

"What services were provided at the establishment in
terms of care for children?"

We will come back to the detail of matrons and so
forth in a moment. But as with many boarding schools,
Loretto operates or has operated a house system, is that

correct?

DR HAWLEY: That is correct.

But as we see looking down the page, a house system was
introduced in the late 1950s. Prior to that it was

simply just the school, I take it?

DR HAWLEY: Yes, the boarders would have been in

Schoolhouse.
Yes, but the naming of Schoolhouse is what it seems to
say:

"A house system was introduced in the late 1950s.
This system meant that a pupil would initially board in
Schoolhouse [I think you mentioned that] for two years
following his joining Loretto and thereafter move to
another boarding house.

"This system was altered in 1961 (with the advent of

18
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a new Headmaster) ..."

Again we will come back to the way headmasters
operated in the past:

"... when it was decided that a house system would
be used where boys stayed in one boarding house
throughout their time at Loretto and under the
supervision of a Housemaster, a House Tutor and a
Matron. Dayrooms were also introduced ..."

Bt cekeras

"This house system introduced in 1961 continued
(with some changes to accommodate the girl boarders)
until 2007 when it was decided that the boarding houses
should be age specific."

So there has been a quite fundamental change from
one house no matter what age, to age-specific,
presumably just keeping people of the same ages
together, and progressing from one house to another as

they get older, is that a fair summary?

DR HAWLEY: Yes, I think it is. Peter may have lived

through that himself.

MR MCCUTCHEON: Yes, that -- Graham is absolutely right.

I went through a system where one went into a house and
stayed there for your whole time at Loretto, and that
was really to -- aimed at a family spirit, engendering

a sense of community within the community, and giving

19
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a number which was manageable for the care, the
housemaster, the house tutor and the matron. And

I think the move to age-based boarding reflects a change
in society, a change in educational practice, a healthy
change, although I would say that I felt entirely safe
and comfortable in my house.

Yes. I'm interested you say "a healthy change", Peter,
because I suppose one of the concerns -- and again we
heard this yesterday -- with houses operating in
isolation, and, as we have seen from the campus, perhaps
quite spread out, did one have the risk, I suppose, of

a housemaster having his own little fiefdom, and that
would operate in isolation without adequate oversight of

the whole?

MR MCCUTCHEON: Yes, having listened to yesterday's evidence

I heard that element being discussed and I reflected on
that overnight. I would say that my experience would be
that because Loretto is in such a small campus, actually
physically, there is -- there was and still remains

an exchange between the houses. The houses are not
firewalled. My best friend was in Pinkie and I was able
to go in and out of that house as I wished. And there
was a sense of pride about belonging te your house, but
also there was no sense that you were blocked or pushed

away from other houses.
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But it was your choice of the word, and this is
obviously sticking with Peter, that it was "a healthy
change". Do you acknowledge your experience clearly was

positive?

MR MCCUTCHEON: When I said "healthy", I meant healthy in

respect of being cognisant of societal changes and
demands. That is what I am saying. It was a positive
change because it reflected a school that was paying
attention to the demands, wishes, of its community. Is
that clear?

Yes, absolutely. What I was going on to say, though, as
someone who lived through that one-house system, you
have talked about it forming a community, equally, would
it be fair to say that each house had its own character?
And was that due to the approach or leadership of

a given housemaster?

MR MCCUTCHEON: I think the character was a product of

a combination of things. It was a combination of the
housemaster and his wife and the house tutor, and matron
certainly. But it was also a product of the boys
themselves and the community that they lived in.

Of course. But presumably, in terms of leadership,

a housemaster provides the lead in the same way that
once upon a time a headmaster was really the decisive

figure in the direction a school took?
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MCCUTCHEON: Yes.

The same happened in the houses?

MCCUTCHEON: Yes, the housemaster was the housemaster,
indeed, but he did that within a framework where he was
one of a number of housemasters.

Indeed. But you were in one house, and presumably its
tone stemmed from the approach taken by the housemaster.
I'm not saying that critically --

MCCUTCHEON: To a degree, to a degree, yes, but I think
it also was a reflection of the cohort of pupils in that
house at that time.

Yes. How much oversight -- I am talking again about
your experience -- of your house in-house was there from
the headmaster that you are aware of?

MCCUTCHEON: My headmaster was David McMurray, and I was
the first junior form to start, and we started the same
time as he did. Throughout my five years at Loretto he
was an overarching, ever-present presence. He was in
and out of houses, he would meet us all in class, in
sports -- at sports fields, on the touchline. He was
very much a presence, yes.

But from your perspective, in-house in your house --

MCCUTCHEON: I would see him in my house.

Yes, indeed. Did he have impact on how it was run, or

was it really something he deferred to the housemaster?
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MCCUTCHEON: No, David McMurray, without a shadow of
doubt, had an impact on how things were run in the
houses.

Thank you. Just to be clear, when are we speaking of?

MCCUTCHEON: 76 to 81 in my case.

Thank you. Obviously though I take it you have
experience of loyalty to the house. It would be
a matter of importance?

MCCUTCHEON: Yes.

There would be competitive spirit as between one house
and another perhaps?

MCCUTCHEON: Engendered on the sports fields, yes.

And beyond the sports field?

MCCUTCHEON: Less so, because we were educated all
together. We weren't siloced in the classrocom or at
meals. And in fact at my time there was a deliberate
policy that tables were organised in the dining room to
reflect a spread of ages and a spread of houses, so
there was definitely cross-fertilisation taking place.
You will appreciate where this is going, which is that
there are complaints that behaviocur would be kept
in-house. 1Is that something you had any experience of?

MCCUTCHEON: The behaviour in terms of misbehaviour?
Yes,

MCCUTCHEON: That would be dealt with by the housemaster.
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He was obviously the key chain in the discipline
procedure for matters within the house, and I think this
is fairly standard procedure. But in terms of keeping
it within the house, prefects were house prefects but
there were also school prefects, and school prefects had
an overview of what was happening in houses, I would
suggest.

What you have just said is perhaps interesting.
Discipline was very much for -- within the house was
very much a matter for the housemaster. So was that

an area where there was a degree of independence and the

style would be from the housemaster?

MR MCCUTCHEON: Yes, within guidance laid down by the head.

Were you aware -- again going back to 1970s -- was there
guidance that you were aware of, for example, in

relation to discipline in-house?

MR MCCUTCHEON: Perhaps it would help if I explained that

for my final year I was the head boy, and therefore
I had some insight into the discipline arrangements
which obtained at the time because the headmaster was
very careful to include us in that aspect. So, yes,
I had a degree of awareness about a general code, but
the -- there is no doubt that housemasters would have
the right to interpret those and act as they wished,

within overarching guidelines.
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Q. Yes. And having been head boy, this is a matter of
memory, were you conscious that different houses had
slightly, subtly different or openly different
approaches to discipline?

MR MCCUTCHEON: No, I wasn't, because the prefects who had
a role in discipline, and that is where my prime focus
as head boy was, we had a common approach to discipline
within the houses. We met once a week, I briefed my
prefects having had briefs from the headmaster and any
other teacher that wished to make a point. So we had --
I am not -- no, I had no sense of there being a rule for
one and a rule for another.

Q. Thank you. You have already mentioned the make-up of
a house: the housemaster, his wife, you said matron, and
presumably ancillary staff.

MR MCCUTCHEON: Yes.

Q. TIs that a fair summary of your experience of the staff
within a given house?

MR MCCUTCHEON: Yes, and the house tutor, the assistant
housemaster.

Q. Yes.

MR MCCUTCHEON: Who lived in.

Q. Yes. Would the housemaster and his wife and the
assistant housemaster live in the house?

MR MCCUTCHEON: As did matron, yes.

25
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Q. As did matron. So they are all in the same building?

MR MCCUTCHEON: Yes.

Q. The wife's role -- again because you have lived this --
how important was that?

MR MCCUTCHEON: For us as young lads it was nice to have
a maternal presence in the house and I was -- my
housemaster's wife, Alison, was a super, super part of
our house. She cared for us, and we could go to her and
have a chat, so she played a very important role.

Q. So presumably, again going back to the time, that was
the expected role of a housemaster' wife, is that fair?
Or was it just because she was particularly willing to
engage?

MR MCCUTCHEON: ©No, I think that would be true of most of
the housemasters' wives.

Q. All right. Matron, did you have any sense of what her
background was?

MR MCCUTCHEON: No. And I think as a sort of 12-year-old
boy, you probably wouldn't be considering that. What
you wanted to know was that she was accessible and
amenable and took a degree of care and oversight, and
I was in Hope House and my matron certainly did that.

Q. The reason I am asking, obvicusly, is we look at the
world now, and we will come on to this, and how it has

become very regulated in the last five years so far as
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ancillary staff, as they might have once been called.
But more broadly in terms of accommodation and the care
side, that is within the last 25 years -- Graham,
obviously you have worked in the system and we will come
back to revisit that -- do either of you have any sense
of what system operated throughout Loretto's history in
terms of employing matrons and the ancillary staff who
was responsible for care of the children as opposed to

the educational side and the housemaster role?

DR HAWLEY: I can only really comment in recent history, the

time I have been there. So the matrons and housekeepers
who currently are attached to boarding houses are
SSsC-registered. That is something that they -- for
most of them who have been there for some time it is

a process that they have had to go through.

In terms of their recruitment, not dissimilar from
what we were hearing from Mrs Harrison yesterday.
Advertisements would have been placed. Really the key
way in which they are recruited is through the interview
process, and then all the necessary checks done
associated with that.

Yes, but I think prior to the inception of SSSC, would
there have been checks, in terms of background checks,

in your experience of your time at Loretto, Graham?

DR HAWLEY: There would have been PVG checks and references
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would have been taken up, yes.

Q. Going back to Peter's time at school, is it simply not
known? Would it just be local employment?

DR HAWLEY: My guess would be, and it is speculation rather
than based on knowledge, I would imagine they were
employed locally. I would imagine that references would
have been taken up but I don't think probably much more
than that. But as I say, that is speculation.

Q. Peter, were you about to say something?

MR MCCUTCHEON: I was only about to say I can't add anything
further.

Q. Returning to your experience obviously of
a housemaster's wife, in your case that was clearly
successful. But presumably the employment was of the
housemaster, and the wife no doubt may have been
a factor in his interview, but you were taking it on
trust that she would be an appropriate person? Or do
you think there was more to it than that?

MR MCCUTCHEON: 1In terms of the decision around whether
a housemaster is suitable for appointment as
a housemaster?

Q. Or more to the point, whether his wife is suitable to
live in a house and give what would now be called
pastoral care to children?

MR MCCUTCHEON: I would -- I can't speak with certainty on

28



10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

25

that, but I would expect that an interview would ask and
explore the degree to which a housemaster' wife was or
was not willing to engage and play a role in the school,
but I cannot speak with certainty about that.

Q. No. Okay. Thank you.

I think we heard yesterday about some anxiety on
Helen Harrison's part about not being able easily to,
for example, have spouses checked for PVG. Is that
something -- from what she said yesterday, she had to
engage with Disclosure Scotland to achieve that result.
Is that something that you have experienced too, Graham?

DR HAWLEY: Yes, our experience is the same, that we don't
quite fit the standard model, if you like, so we are
able to PVG-check spouses, partners, but it is not as
smooth a process as perhaps it could be.

Q. Is that something that you would wish to improve?

DR HAWLEY: Yes, absolutely. I think everyone agrees on the
centrality, the importance, of those checks, and in
a sense that service should be there to serve rather
than just cause a degree of hiccup, I suppose.

Q. Obviously, Peter, you talk happily about your experience
as a pupil. You have obviously been -- you use the word
"proud" to be engaged with the school still. It is
an important place for you, is that fair?

MR MCCUTCHEON: Yes, I think that is absolutely accurate.

29
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Yes. It was a formative experience for me, a positive
one, and I do what I do today for three reasons really.
One is that, as I have already alluded to, I feel

a sense of debt to the organisation. I owe it the start
that I had and the chance to follow the career that

I did. That is the first reason I do what I do. The
second reason I do what I do is because I have got

a deep interest in lifelong learning, and I look back
and that is definitely embedded in me at Loretto. The
third reason I do it is I think because my life
experience after Loretto perhaps would allow me to add
value to the organisation.

We will return to that when we talk about governance and
the role you play and the role all governors play. But
as a governor, one of your functions is to maintain the
school, and that is obviously perhaps your most crucial
because it is a charity, a registered educational

charity, is that correct?

MR MCCUTCHEON: Yes.

There is also plainly a very significant business
element because it has to be financially viable. 1Is

that fair?

MR MCCUTCHEON: Yes. Yes.

I think in terms of the history of the school, we have

seen that it has changed in terms of governance. It has

30
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become a company, it has become a trust. And all of
that, and again this is not critical, is because of the
importance of finances, is that fair? There were fears
that boarding schools, because of taxation, might be
taxed out of existence, for example, in the 70s, so

there was a change of approach?

MR MCCUTCHEON: Yes, I think one would seek to use the

optimal approach for the time that we are addressing.

We heard yesterday that there is competition in filling
places. 1Is that something yvou recognise as coperators of
a boarding school in 2021; that it is becoming, and
perhaps always has been, an operation where you have to
keep momentum going to keep pupils coming, to keep

existing?

DR HAWLEY: Yes, that is absolutely correct, and I think for

all heads these days, that is one of the main functions
that we have across a whole piece of different
management and leadership roles.

Peter, would you agree with that?

MR MCCUTCHEON: Yes, I would agree there is competition and

I think that is a healthy thing. It means that we have
to refresh our offer, we have to be evidencing that we
are following best practice, and we have to evidence

that we take a holistic, positive approach to education

which is child-centred, and I think all the schools

a1
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would say that.

Is that something, and obviously this is when we come on
to perhaps applicants in due course, but just speaking
in the round now, is that something both of you have
seen change over your experience of education, Peter, in
your case as a pupil, Graham as a teacher and then
headmaster, that that holistic approach has really
developed over the last couple of decades, or would you

say it has always been present?

DR HAWLEY: I think for Loretto it has always been present.

Q.

And if one thinks back to Hely Hutchinson Almond,
perhaps one of Loretto's most famous headmasters,

I think he was unusual in his time for being an advocate
for that holistic all-round education. 8o, no, I think
it is absolutely embedded in the DNA of Loretto, and we
like to think that many other schools have followed.

Peter?

MR MCCUTCHEON: Yes, I can speak from the mid-70s,

when I was at Loretto, and I think that holistic
approach which really followed our ethos, our mind,
body, spirit ethos, was a holistic approach at that
time. And I led a very diverse education -- I had

a very diverse education experience, which was far more
than a classroom. It's about values, it's about what

you offer to a community, and it was very much in touch
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with Hely Hutchinson Almond's core beliefs.

I think in fairness to you, in quoting from the "Loretto
One-Fifty" book, "A Perspective of Loretto School from
1854", and this is page 33, says:

"It is intended that this establishment should
combine a first-rate preparatory school for boys between
the ages of 8 and 16 with a well-regulated and
comfortable home. The number of pupils is limited to
50. It is a fundamental principle of the system that
each boy is individually cared for and his moral, mental
and physical qualities anxiously directed to the best
advantage."

Has anything changed?

DR HAWLEY: We have girls, and that is a very significant

and important difference. But I think in terms of the
overall aims of the school, no, I don't think it has

changed very much.

MR MCCUTCHEON: I would endorse that.

Q.

But one of the issues that I think you may recognise is
the role of leadership, both in terms of governance as
the overarching control of Loretto, but more
particularly perhaps, until recent years, the
fundamental power that an individual headmaster had.
That, I take it, is something you would recognise as

having changed? The dynamic as between overview,
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supervision, has changed, for example, Peter, in the
time you were a pupil at the school and now as a Chair

of the Governors.

MR MCCUTCHEON: Obviously as a pupil I was not sited on the

governors. As head boy I would meet the Chair, but my
contact with governors at that time was small.

Now I think if a pupil was -- I speak with pupils on
a fairly regular basis, I certainly speak to pupils
every time I am at the school. I eat with the pupils
and the staff. And I think today we have a very much
higher profile, and a very much higher degree of
engagement.
That is really what I am getting at: the engagement of

the board is now considerably greater than it once was?

MR MCCUTCHEON: Well --

Sorry, into areas that once upon a time governors simply

didn't trespass?

MR MCCUTCHEON: I think if you asked governors from

a particular era, I think, as the head of Fettes said
yesterday, I think if you were to ask them at that
particular snapshot they would feel they were doing

a good job --

But what they were doing a good Jjob about was different,
it was primarily focused on the finances and the

operation of the school as a business entity, is that
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not correct?

MR MCCUTCHEON: I think there was more to it than that,

Q.

I think they were deeply interested in the ethos as
well. But today we have a wide brief, and of course --
I am sure we will come to governance structures, but our
governance structures are highly integrated today and
actually require much more time than they used to.

That is one of the big changes?

MR MCCUTCHEON: Indeed.

Q.

Because the time you spend is because your involvement,
presumably, is at a wider range of elements of the
school, whereas going back 50 years, for the sake of
argument, it would really be left to the headmaster to
make the decisions, is that not the change that has

taken place?

MR MCCUTCHEON: I think the headmaster would receive

Q.

direction from the board and would be left to execute
it. Today that is still the case, but the over-watch
and auditing that takes place after the direction has
been given is far more complex and far more regular.

Can we agree on this then: the oversight has changed?

MR MCCUTCHEON: Absolutely.

Q.

The degree of oversight?

MR MCCUTCHEON: Yes, I think that is a very fair summation.

Q.

Graham, from your perspective having worked in the



10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

25

36

sector for 25 years, education sector, have you seen a
transition in terms of the power dynamic as between what
a headmaster can do and what he can now do because of

the oversight of governors?

DR HAWLEY: I think I have seen it first-hand most closely

at Loretto and at Kelly and I would say there was not
a huge difference. That is to say, there was
considerable engagement. So that would have been from
2008 onwards.

Prior to that, at Warwick, I sat on full board
meetings. I think there was a reasonable amount
of oversight, there were certainly subcommittees for
education. There were quite a lot of building projects
that were carried out when I was there, and there
were —- there would have been considerable local
governor oversight. I think I would perhaps
characterise it as oversight from a core of local
governors, perhaps, rather than the broader engagement
of a wider board.

At Ardingly, difficult for me to say. Again, there
were some considerable building projects, not least the
boarding houses which we may touch on later. So I was
aware of governors being around for that. I'm not sure
I can really say how much on the pastoral side they were

engaged. I would say as a housemaster I didn't see any
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governors ever come into my boarding house, and that is
certainly different from the structure we have here at
Loretto where each boarding house has an attached

governor. So the oversight between what I experienced

at Ardingly, what we have at Loretto, is quite marked.

LADY SMITH: Graham, just rewinding. You were talking about

what was happening before 2008. That was when you were

at Warwick, 1s that correct?

DR HAWLEY: That is correct.

LADY SMITH: You described it as "oversight from a core of

local governors, perhaps, rather than the broader
engagement of a wider board". To help me understand
that, can you give me some examples of what was
happening there as opposed to what would be happening if

you had this broader engagement of a wider board?

DR HAWLEY: At Warwick there was a very large number on the

board -- full board meetings, 20, probably 25

governors -—- and for a number of those that would be the
only time that I would see them, once each term. And

I had the sense, this may be a little bit unfair, but
that some governors were there for the full board
meetings but were not really aware of what was going on
for the rest of the -- the rest of the time. Perhaps
they weren't engaged and sitting -- "engaged" is perhaps

the wrong word. They didn't sit on subcommittees.
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Contrast that with Kelly and Loretto: smaller
governing bodies, all governors linked and sitting on
subcommittees, and therefore feeding into that general
governance picture.

LADY SMITH: Because the subcommittee work is very important
as a way of governors contributing very directly to
specific subject matter and learning more about the way
the school works and what is happening?

DR HAWLEY: I think that is quite correct, and I think,
again without having the detailed knowledge of
governance in the past, I suspect that the work of
subcommittees, and they may not have existed in deeper
past, a lot of the work would have been carried out by
the full board, instructions given to the head, perhaps,
and the senior management team. Whereas my experience
both at Kelly and Loretto is the hard work, the engine
room of governance actually are the subcommittees, and
they feed into actually what are now efficiently run
full board meetings because you haven't got to get, in
our case, depending on the year, 12 to 15 governors, at
Warwick up to 25 different opinions on a whole range of
different issues, which just clogs the whole system up.

LADY SMITH: You said today at Loretto each boarding house
has a particular governor allocated to it. Am I to take

from that that that governor will have separate meetings
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with the housemaster, the people involved with the
boarding house, I don't know. How does it work?

DR HAWLEY: Yes, that is how it works. They would make
an appointment to come in, typically early evening, so
they see the children, the boys or the girls, meet with
the housemaster, the visiting tutor who will be in on
that evening, and really the aim is to foster
relationship-building so that they have an understanding
of what the issues that the housemaster and sometimes
the children have.

So in essence, it is part of that broader engagement
so that they understand the way in which the school
works. So they are not simply relying on perhaps me or
another member of the management team to say this is
what is happening, and that is their only source of
information.

LADY SMITH: How often would a boarding house governor visit
a boarding house?

DR HAWLEY: They go in termly, but some may go in more than
others. So we have some governors who have children at
the school and therefore may be at the school more
regularly for fixtures and concerts and they are much
more likely to either wvisit or have a conversation with
a housemaster or housemistress on the touchline.

LADY SMITH: Thank you.
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LADY SMITH: Please do, Peter, yes.

MR MCCUTCHEON: I became a house governor just as COVID
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struck. Having started in my role as Chair in 2017,

I felt perhaps I should be concentrating on other
things, but once I had got comfortable I thought it was
important. I am the house governor for Seton House,
which is guite important at the moment because Seton --
we are going through a change in the accommodation there
and moving to do the preparation for a rebuild.

But I have spoken to the housemaster on the
telephone several times, and we believe as a board that
it is important that there are as many different avenues
and lines of communication as we can possibly have. The
relationship that the house governor has with the
housemasters is an important one because it is a space,
and perhaps it's a space for the house governor to
speak. And Graham, as headmaster -- I know this because
I have asked him -- is not challenged in any way by the
fact that housemasters are speaking to governors without
him being there, or on an informal basis. We view it as
an extremely positive method that assists us in
enhancing our communication and our situational
awareness, and I think this issue about situational

awareness 1s very important.
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LADY SMITH: Thank you.

Mr Brown.

MR BROWN: We have gone into governance and we may as well

stay with governance just to look at how it has changed,
because I think it is clear from your parts A to C there
has been major review and a shift in the approcach. As
things stand, and you can both confirm this, is it fair
to say that with the board of governors there are
multiple committees: enabling committees, health and
safety, finance and review, infrastructure, external
relations. Then there's a strategy committee, a
remuneration committee, a nominations committee, an
international committee. There are house governors, as
you say, additional governors.

Then perhaps the novelty in the last decade -- we
will come to the detail in a moment -- there are core
committees which are education, co-curricular and
pastoral and welfare. And it is that last one that is
perhaps the most fundamental change which is leading
into what you have just been discussing, Peter and
Graham, about the interaction from governor level to
house level, and that oversight that has been provided.

Is that a fair summary?

MR MCCUTCHEON: You have listed most of the committees

there, yes, I think. It is a fair summary and, yes,
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pastoral and welfare and its safeguarding subcommittee
are absolutely critically core to our operation. Qur
governance operation, sorry.

That is a major change, because if we go to document
LOR.001.001.0136 at page 50, just loocking at the history
of governance over the last -- well, the post-war period
perhaps, or in fact from 1930, there have been
undoubtedly subcommittees. But as it says halfway down
the page:

"The governing body's composition and committee
structure has changed during the period from 1930 to
17 December 2014. It is not possible to narrate all the
changes ..."

But then you have carefully gone on to identify the
following key information about the board of governors
and its committee structure:

"Minute books confirmed that during the 1930s
Governors met for a monthly Executive Committee meeting
and Full Board meetings were held each academic term.

"In the minutes for 1939, it is noted in addition to
the Governors Committee (being the full board) three
subcommittees were formed: House, General Purposes and
Finance.

"In 1946, Loretto School Limited was wound up and

the Trust continued having purchased all the shares in
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the company."

Talking about that. Moving on to the next page, 51:

"In 12946 the main body of Governors being the Full
Board met termly (three times a year). The executive
function, which dealt with the day-to-day
administration, was delegated to the Management
Committee, which was advised by three subcommittees each
with their own remit and convener from the governing
body. The General Purposes committee dealt with the
buildings, grounds and outdoor staff. The House
committee dealt with food, furnishings and domestic
staff and the Finance Committee with financial matters
such as insurance, superannuation and investments."

It's the operation of the school on a financial and
practical level looking at the capital, I suppose, both
in terms of funds but also buildings, primarily. What
is absent clearly is the welfare that we now see playing
such an important part.

Then going down a couple of paragraphs, the minutes
for the year 1987 to 1991 note that there was a Nippers
committee which met once each academic term:

"The minutes books also refer to there being
a Finance Committee, which met between three and five
times each academic year, a Management Committee which

met three times a year and a Full Board which also met

43
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each academic term. This structure remained in
a similar form until 2008 when a new committee structure
was discussed as follows ..."

The full board meeting three times a year, the
subcommittees: general purpose, finance, development,
marketing and administration, education, estates and
facilities, strategy, nominations, health and safety and
audit.

So even up to 2008, the one bit that is missing,

that we have now, is the pastoral side, would you

agree with that?

DR HAWLEY: Yes.

It's only over the page and the fourth paragraph:

"In 2014, subcommittees of strategy, co-curricular,
health and safety and infrastructure were introduced in
2014, along with a separate pastoral and welfare
committee, with specific responsibility for the pastoral
care of both day and boarding pupils.”

That presumably ties in with what we were hearing
last week about the change in regulation as much as
anything else, and also the social changes that led to

safeguarding and pastoral becoming much more prevalent?

DR HAWLEY: I think that is right. I think that prior to

2014 I don't think there was any less pastoral care

delivered. I think there was still a heart for looking
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after children and looking after them well, but there
wasn't necessarily that regulatory framework, and hence
I think schools probably felt that the pastoral staff
within the school got on and looked after the children,
and that governor oversight came with increasing

regulation.

MR MCCUTCHEON: Mr Brown, if I may, I just would like to

point to the fact that the governors appointed a ||}
governor in 1999 with a specific brief to look at
pastoral and welfare child protection measures. So that
was the first appointment that I can -- specific

appointment for a governor that I can find, 1999.

MR BROWN: Thank you.

LADY SMITH: Peter, why do you make the point that it was

MR MCCUTCHEON: I think for two reasons: one, 1t was, and

secondly, it was a reflection on the change to the

constitution, make-up, of the governing board. It is an

indicator of the change away from an-

all-Lorettonian FP board.

LADY SMITH: So that was your first -governor in 199972
MR MCCUTCHEON: I think so, ma'am, yes.
LADY SMITH: Thank you.

MR BROWN: I was coming on to the make-up and recruitment of

the board because that is something, would you agree,
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that has changed again, perhaps over the last guarter of
a century from what you are saying. Prior to that,
would we understand that the board was - made up of
old boys and people local to the school, with

an interest undoubtedly in the school, and presumably,
it would be hoped, with some knowledge or experience
that would benefit the school, probably more in the

financial sector?

MR MCCUTCHEON: I think it was not just financial, there

would obviously be legal, infrastructure, property type
skills as well.
Lawyers were once upon a time known as men of business,

would that be a fair --

MR MCCUTCHEON: Yes, but your key point, which is

a transition away from that, is utterly valid, vyes.

For instance, today we have 12 on the board. Our
articles actually allow for a range of ten to 25, but in
recent years it has been somewhere between a dozen and
16, and at the moment it sits at 12. Of those 12, we
have seven males and five females and, of that 12, five
are former pupils and seven are not.

I think, as is made plain on the website, the board is
now a much more balanced reflection of the wider society
in the sense -- obviously connection with the school

makes sense, but there is not a requirement to be an old
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boy or girl, it's just whoever fits the bill?

MR MC